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1. Executive Summary 

 

This strategic scaling report has been prepared by the project team for the 'Scaling Impact of a 

Play-Based Child-to-Child Approach to Make Pre-School to Primary School Transition Fun and 

Inclusive' (SIPCA) project. The core focus of this technical output is the design, 

operationalization, and institutional integration of the developed readiness tools within the 

unique geographic and educational landscape of the Republic of Maldives. While SIPCA is a 

multi-country research consortium including Sri Lanka and Pakistan, this scaling roadmap 

isolates the strategic interventions mandatory for the Maldives. 

 

In the Maldives, one of the key activities of the scaling research is a rigorous tool development 

and validation workshop. This process produced three contextualized, field-ready instruments: 

a Dhivehi literacy diagnostic tool, an English literacy diagnostic tool, and a Numeracy 

diagnostic tool. By shifting the paradigm from self-attempted psychometric testing to a teacher-

mediated, orally administered technique, these tools measure transition readiness across 

cognitive, numeric, and linguistic dimensions without introducing early learning anxiety. This 

report outlines vertical and horizontal scaling drivers, synthesizes critical lessons from the 

development workshop, and provides specific actionable takeaways to institutionalize the play-

based child-to-child approach across all twenty administrative atolls of the Maldives. 
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2. Project Background and Innovation Architecture 

 

The SIPCA project addresses a long-standing challenge in the Maldivian education sector: a 

smooth transition from pre-primary classrooms into primary school environments. Following 

the integration of two years of pre-primary schooling into the public system from 2016 onwards, 

establishing reliable, non-intrusive readiness baselines became essential. Traditional transition 

tracking often relies on westernized psychometric evaluations that inadvertently introduce 

academic stress and performance anxiety to five-year-olds. 

 

The PBC2C approach addresses this gap by shifting the assessment environment. Older primary 

school students (Grade 2 and 3 peer facilitators) lead structured, interactive games with 

transitioning preschoolers. As children interact naturally, the classroom teacher observes and 

checks competencies across core developmental indicators. The contextualized diagnostic tools 

act as the operational backbone of this approach. They provide the practical protocols that allow 

teachers to embed assessment within a play dynamic, gathering accurate data on early literacy 

and numeracy levels while promoting inclusive, non-intrusive classroom interactions. 
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3. Macro Considerations for Scaling in the Maldives 

 

Scaling educational innovations in the Maldives cannot succeed via top-down administrative 

mandates. The national adoption and operational expansion of the SIPCA diagnostics rely 

entirely on tight curriculum framework integration, deep stakeholder consensus, and local 

cultural relevance. 

 

3.1 Cultural and Contextual Realities 

A central parameter for scaling these diagnostic tools is ensuring that every question, prompt, 

and piece of play material reflects the cultural realities of a Maldivian child's life. Standard early 

childhood metrics built on foreign analogies alienate children and skew evaluation data. 

Effective national scaling requires adherence to localized parameters: 

• Localization of Semantic Imagery: Assessment prompts avoid foreign concepts (such as snow or 

temperate fruits) and instead utilize imagery embedded in daily Maldivian island life, including 

marine life, local vegetation, and coastal traditions (e.g., coconut palms, traditional water vessels, 

and reef structures). 

• Bilingual Script Nuances: The scaling model addresses the structural differences between English 

text tracking and the native Dhivehi language using the Thaana script. The tools accommodate the 

right-to-left orientation, character tracking, and vowel-sign ('fili') structures specific to the local 

context without losing equivalence with English tasks. 

• Socio-Cultural Relatability: By integrating local storytelling motifs and community social 

customs, the tasks align naturally with the cognitive frameworks that Maldivian preschoolers use 

outside the classroom. 

 

3.2 Systematic Alignment with the National Curriculum Framework 

Outcomes 

The scaling potential of the SIPCA tools stems from their deliberate, comprehensive alignment 

with the outcomes stated in the Maldives National Curriculum Framework (NCF). The tools do 

not function as an additional burden for teachers; rather, they serve as a practical mechanism to 

measure formal curriculum targets: 
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• Direct Key Stage Mapping: Every item within the literacy and numeracy instruments is mapped 

directly to specific NCF Foundation Stage and Key Stage 1 indicators, ensuring that the play tasks 

evaluate formal state learning outcomes. 

• Formative Competency Tracking: By assessing standards such as spoken language 

comprehension, phonetic awareness, cardinality, and spatial reasoning, the tools provide primary 

school teachers with a baseline that corresponds directly to the curriculum targets they are required 

to teach from day one. 

• Pedagogical Continuity: This close alignment bridges the gap between pre-primary formative play 

and early primary academic monitoring, creating a smooth transition across grade levels. 

 

3.3 Deep Stakeholder Engagement as a Primary Consideration 

A major consideration for national scaling is the comprehensive engagement of stakeholders 

across all tiers of the education system. The tools were not developed in isolation; their validity 

relies on the incorporation of diverse organizational and practical perspectives: 

• Policy and Systemic Alignment (MoE, NIE, DoIE): Technical officials from the Ministry of 

Education (MoE Policy), the National Institute of Education (NIE curriculum developers), and the 

Department of Inclusive Education (DoIE specialist teams) were deeply involved in the co-

development and validation process. This collaborative approach ensured that policy, curriculum, 

and inclusive design standards were built directly into the tools. 

• Dual-Tier Practitioner Integration: The scaling framework intentionally incorporates the insights 

of both foundation-level (preschool) and primary-level (Grade 1) teachers. Including foundation 

teachers ensures that tasks remain developmentally appropriate and play-centered, while primary 

teachers ensure that the resulting data captures the precise baseline competencies required for 

primary school entry. 

• Consensus-Driven Ownership: By valuing and integrating the feedback of all educational actors, 

the scaling model replaces top-down administrative enforcement with a shared sense of professional 

ownership, which is essential for sustainable implementation across atolls. 

 

 

 



 

9 

 

4. Critical Lessons Learnt from the Tool Development Activity 

 

The Tool Development and Validation Workshop conducted by the Islamic University of 

Maldives highlighted the operational importance of stakeholder consultation and curriculum 

alignment. The critical lessons gathered during this activity form the baseline parameters for 

national expansion: 

 

Focus Area Identified Bottleneck / Workshop 

Insight 
Takeaway Strategy for National 

Scaling 

Curriculum Mapping & 

Context 
Direct translation from global templates 

introduced cultural biases and altered 

grammar complexity. Standard item wording 

caused discrepancies in phonetic difficulty 

between Dhivehi and English tasks. 

Enforce strict alignment with the National 

Curriculum Framework targets. Partner with 

the Dhivehi Bahuge Academy to ensure 

linguistic tasks respect Thaana script 

structures while anchoring items to local 

island realities. 

Stakeholder Perspective 

Balance 
Workshops noted that narrow participant 

pools risk leaving out key practitioner 

perspectives, making tasks either too 

academic for preschool or too broad for 

primary tracking. 

Utilize the collaborative multi-stakeholder 

model tested by IUM. Bring together MoE 

policy leads, NIE curriculum developers, 

DoIE inclusive education teams, and dual-

tier teachers to ensure tools balance practical 

and policy needs. 

Pedagogical Continuity Review discussions showed clear gaps in 

how field teachers connect informal, play-

based activities with rigid primary school 

monitoring structures. 

Incorporate hands-on case studies and peer-

modeling simulations into regional teacher 

professional development. Shift the focus 

from a teacher-led testing mindset to an 

observational facilitator model. 
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5. Strategic Takeaways: Linking Tool Development to Innovation 

Scaling 

 

The central strategic insight of this project is that the tool development process itself serves as 

the primary operational vehicle for scaling the broader Play-Based Child-to-Child (PBC2C) 

pedagogical innovation. The tools do not merely measure readiness; they structurally mandate 

and enforce the peer-led play methodology within the classroom. The lessons from this specific 

development and validation activity yield distinct takeaways for scaling the overall innovation 

across the Maldives education system: 

 

5.1 The Assessment Tool as the Operational Protocol for Peer Play 

A key finding from the tool development activity is that the specific design of the diagnostic 

instruments acts as the structural script for the child-to-child interaction. By embedding peer-

facilitated instructions directly into the tool's framework, the assessment mechanism enforces 

the use of the play innovation: 

• Task-Driven Peer Interaction: The items developed (e.g., 'Buddy hands preschooler 7 shells' or 

'Buddy opens picture book upside down') are structured so that the task cannot be completed without 

active child-to-child engagement. Therefore, scaling the tool naturally ensures the scaling of the 

child-to-child play model. 

• Bypassing Teacher Discretion: Instead of treating peer-led play as an abstract pedagogical concept 

that teachers can choose to ignore, the structured assessment tool turns play into an operational 

requirement. To record the required curriculum readiness baseline data, the teacher is structurally 

required to deploy the older student facilitator. 

 

5.2 Workshop Co-Development as a Strategy for Shared Ownership 

The validation process demonstrated that involving multiple tiers of the educational system 

during tool creation is the most effective way to secure sustainable buy-in for the broader 

innovation: 

• Resolving Structural Tensions: Bringing together MoE policy experts, NIE curriculum analysts, 

and DoIE specialists allowed the team to resolve the natural tension between rigid curriculum 

standards and informal, noisy play. Because the stakeholders co-developed the task matrices to align 
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with NCF indicators, they recognized the play approach as a valid, high-standard diagnostic strategy 

rather than an undisciplined classroom distraction. 

• Bridging the Preschool-Primary Divide: Involving both foundation-stage (preschool) and 

primary-stage (Grade 1) teachers in tool development solved a major pedagogical gap. Preschool 

teachers ensured tasks remained play-centered and developmentally safe, while primary teachers 

ensured that peer-led interactions captured the precise, usable literacy and numeracy baselines 

required for Grade 1 entry. This shared ownership creates a smooth path for horizontal scale-up 

across regional schools. 

 

5.3 The Validation Framework as a Model for Teacher Capacity Building 

The tool validation workshop proved that the evaluation materials themselves are highly 

effective training resources for re-orienting teacher mindsets toward child-centered learning: 

• Shifting the Educator Mindset: Working directly with the tools' scoring rubrics (FR = Fully Ready, 

D = Developing, NS = Not Sure) helped field teachers move away from traditional, adult-led exam 

models. Instructors realized that the tools require simultaneous observation of peer interactions 

rather than formal testing. 

• The Tools as Professional Development Guides: When scaling the innovation nationally, the 

diagnostic instruments and observation forms should be used as the core training materials. Training 

educators on how to read, mark, and facilitate these specific items serves as a practical, hands-on 

introduction to managing a peer-led, play-based classroom environment. 
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6. Annexes: Developed Readiness Assessment Instruments 

 

This section contains the precise layouts and verbatim item content of the three diagnostic 

readiness tools developed and validated under the SIPCA project for the Maldives. These tools 

are formatted for direct integration into early childhood school frameworks. 
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Annex A: Dhivehi Literacy Assessment Tool 

 
 

 
 
 
 

 ލިޔަންކިޔަން ފަށައިގަތުމަށް ތައްޔާރުވެފައިވާ މިންވަރު ދެނެގަންނަ އަދާތު 
 

 
 

ގައި ކިޔަވަން ފަށާއިރު، ލިޔަންކިޔަން ފށަައިގަތުމަށް ތައްޔާރުވެފައިވާ  1މިއީ ޕްރީސްކޫލު ނިންމާ ދަރިވަރުން ގްރޭޑް   •
 މިންވަރު ދެނެގަތުމަށް ޓަކައި މުދައްރިސނުްނަށް ބނޭުންކުރެވިދާނޭ އދަާތެކެވެ. 

 
އަދާތެކެވެ.   • ތައްޔާރުކުރެވފިައިވާ  ވަޒަންކުރާގތޮަށް  ދަރިވަރެއް  ފަހަރަކު  ކިޔައގިެން،  އަނގަބހަުން  މުދައްރިސް  މިއީ 

ސުވލާުތަކަށް ދަރިވަރު ދޭ ޖަވާބަށް ބނިާކޮށް ދަރިވަރު ތައްޔާރުވެފައިވާ މނިްވަރު ރެކޯޑުކުރާނީ އެކަމަށް ތައްޔާރުކޮށްފައިވާ  
 ޝީޓުގައެވެ. 
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SL.CP.1: Understanding simple instructions (pictorial) 

 : ތަފާތު ބޭނުންތކަގުައި ތަފާތު މހީުންނަށް އކެި ބވާަތގުެ މޢަުލޫމާތު ދިނުމަށް އަޑއުެހމުއާި ވާހަކދައެްކުން )ތސަވްީރުން( 1އވ.މބ. 
 

1 . 

 

 

 

 

 

 

 

 

 

 

 

 

 

 ------------------------ ސއިްހަތަށް ގއެލްުން ހރުި ކާނއާަކީ  

 ހ. ނޭނގެ     ށ. ބަރގާ      ށ. މޭވާ     ރ. ބިސް     ބ. ކެރޓެް 
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SL.CP.2: Understanding simple instructions (pictorial) 

 : ތަފާތު ބޭނުންތކަގުައި ތަފާތު މހީުންނަށް އކެި ބވާަތގުެ މޢަުލޫމާތު ދިނުމަށް އަޑއުެހމުއާި ވާހަކދައެްކުން )ތސަވްީރުން( 2އވ.މބ. 
 

2 . 

 

 

 ތިރީގއަވިާ ސުވލާުތއަކްޮށް ދަރވިަރުނންާ ވާހކަދައަްކާށވެެ. 

 ؟ހ. އެނމްެ ކމަދުާ ޖަނަވރާަކީ ކޮބާ

 ؟ށ. ކއީވްެ އެ ޖަނަވރާު އެހާ ކމަުދނަީ

 ނ. އެ ޖަނަވާރގުެ ސފިަތއަް ކިޔައިދީބަލަ! 

 ؟ރ. އެ ޖަނަވރާު ލއަވްަނީ ކޮން އަޑއެް
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SL.CP.3 (Familiarity with rhymes and how they sound) 

 : ތަފާތު ބނޭުންތކަަށް އޑައުެހމުއާި މާނއައެް ދޭހަވކާަން ހމާަކށޮްދިނުން )އޑަާއި ރގާުން( 3އވ.މބ.
 

3. 

 

 

 

 

 

 

 

 

 

 

 

 އެ އަޑު ފާހގަކާޮށދްީ! ؟ ހާ ގވޮާނީ ކިހިނއެް

 ބ. ބއާޮ   ހ. ނޭނގެ     ށ. ވޫހ    ނ. ހޯވ     ރ. ކއަްކކަާކޯ    
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SL.SS.1 (Begins to use polite social language appropriately) 

 : ހލާަތއާި އޑަުއަހާ މީހނުްނާ ގުޅޭ ގޮތށަް ވާހަކދައެްކނުް )އޑަާއި ރާގއާި އިހސުާސާ ގޅުުވއަގިެން( 1އވ. ހއ.
 

4 . 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 ------------- އެހެނމްީހަކު ދެރވަާނެ ކމައެް ކރުެވމުުން ބުނާނީ 
 ހ. ނޭނގެ       ށ. ޝުކރުއިްޔާ!       ނ. މާފކުުރޭ!      ރ. ރަނގަޅު     ބ. އޅޮގިެން 
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RV. CP.1 (Locates some detail in written text, photos, illustrations) 

 : ބަލާ ތަކތެި ބެލމުއާި ދޭހވަާކނަް ހމާކަޮށދްިނުން )ލިޔފެއަިވާ ޓކެސްްޓް، ފިލމްު، ކޓާޫނު، ތސަްވީރު ފަދަ ތަކތެިން( 1ކބ. މބ. 
 

5. 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 ؟ތސަްވީރުން ފެންނަ ކއުޖްާ މސިްކތިގުއަި ކރުަނީ ކއީްހއެްޔެވެ

 ހ. ނޭނގެ     ށ. ކުޅެނީ     ނ. ނމަާދކުުރަނީ     ރ. ދުޢކާުރނަީ     ބ. ފޮތކްިޔަނީ 
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SL.SS.1 (Begins to use polite social language appropriately) 

 : ހލާަތއާި އޑަުއަހާ މީހނުްނާ ގުޅޭ ގޮތށަް ވާހަކދައެްކނުް )އޑަާއި ރާގއާި އިހސުާސާ ގޅުުވއަގިެން( 1އވ. ހއ.
 

6. 

 

 

 

 

 

 

 

 

 

 

 

 

 ؟މީހަކާ ބއަްދލަުވމުުން ކިޔނާީ ކކީޭ

 ހ. ނޭނގެ     ށ. ހމޫމްްމް...    ނ. އއަސްަލމާް ޢލަައިކުމް    ރ. އާނ     ބ. ވަކވިެލީ 
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RV.CP.4 (Talks about the purposes and meanings found in particular images or visual texts) 

 ކބ. މބ: ބލަާ ތކަެތި ބލެމުއާި ދހޭަވކާަން ހމާކަޮށދްިނުން )ތސަވްީރުން(
  

7. 

 

 

 

 

 

 

 

 

 

 

 ؟ތސަްވީރުން ފެންނަ ކއުޖްާ މި ހރުީ ކިހިނއެވްެފއަި

 ހ. ނޭނގެ  ށ. ދރެަވފެއަި    ނ. އުފާވެފއަި   ރ. ރޅުއިއަިސްފއަި   ބ. ފެންބވޮއަިގނެްފއަި 

 

 

 

 

 

WR.CP.2: (match pictures or follow given instructions) 

ދާ  ލހ. މބ: ތމިގާެ އމައިްލަ ތޖަުރިބއާއާި ޚިޔާލއާި އިހސުާސްތއަް ހމިެނޭ ސާދާ، އާދއަިގެ ޒާތީ ލިޔުން އުފއެްދނުް )މދުއަްރިސް ދޭ އިރޝުާ 
 އއެްގޮތަށް ލޔިުން( 

 

 . މސައަްކަތް ފރުިހމަަކރުާނެ ގޮތގުެ އިރުޝދާު ދަރވިަރަށް ދިނމުަށް ފަހު، ތިރީގއަވިާ މސައަްކަތް ފުރިހމަކަރުުވާށވެެ. 8
i.  !ާެއމައިްލަ ނަން ލިޔލ 
ii.  !ާނމަުގެ ތިރގީައި ރނޮގއެް ދމައަިލ 
iii.  !ާނމަުގެ ފރުަތމަަ އަކރުުގއަި ކުލޖައަސްއަިލ 
iv.  !ާނމަާ ޖެހިގެން އިރއެް ކުރހައަިލ 
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SL.LSF.2 (Recognises first, middle and last sounds in one syllable words) 

 ފށެޭ  އވ. ބގހ: ދއަކްާ ވާހކައައާި އޑަުއަހާ ތަކެތިން ބަހގުެ ގަވއާދިާ ހމަަތއަް ފާހަގކަުރުން )ދެ އަކރުު ނުވތަަ ތިން އަކުރު ހމިޭ ލފަުޒުގެ
 އަދި ނމިޭ އަޑު ވަކކިުރުން( 

 

9. 

 

 

 

 

 

 

 

 

 

 

 ނަން ފެށޭ ދެ އަޑަކީ ...... 
 

 ހ. ނނޭގެ    ށ. ބަކަ    ނ. ކަތު    ރ. ކހަަ    ބ. މަދި   

 

 

10. 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 ނަން ފެށޭ ދެ އަޑަކީ ...... 
 

 ހ. ނޭނގެ    ށ. ބކަަ    ނ. ކަތު    ރ. ކަހަ    ބ. މދަި    
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RV.CP.4 (View and demonstrate comprehension of visuals/ texts) 
 ކބ. މބ: ބަލާ ތަކެތި ބެލުމއާި ދޭހަވާކަން ހމާަކޮށދްިނުން )ލިޔމުުންނާއި ތަސްވރީުން( 

 

 ލޔިުންކޮޅު ދަރވިަރު ލއަވްއަި ކިޔއުވްާށވެެ. އެއަށް ފަހު ތރިގީއަިވާ ދެ ސވުާލށަް ޖަވާބދުޭން ބނުށާެވެ.  ތިރީގއަވިާ

 

 

 

 

 

 

 

 

 

 

 

 

 ؟ . ޒަހާ ކުރާހތިްވާ ކމަަކީ ކޮބ11ާ
 ހ. ނޭނގެ    ށ. ކޭކު ފިހނުް    ނ. ކޭކު ކެއުން   ރ. ބސިކްޯދު ކއެުން    ބ. ކޭކު ދިނނުް  

 
 

 ؟. ޒަހާ ފިހަނީ ކޮން އއެްޗއ12ްެ
 

 ހ. ނޭނގެ    ށ. ކޭކު    ނ. ބިސް    ރ. ޗެރީ     ބ. ބސިކްޯދު 
 

 

 ޒހަާ ވަރަށް ގނިައިން ކޭކއާި ބިސްކޯދު ކއަި
 ޒހަާ ކޭކު ފހިާހިތް ވެސް ވޭ 

 ޒަހާ ވަރަށް މީރުކޮށް ކޭކު ފހިޭ
 ޒހަާ ކޭކު ފހިެގެން ސރާާއަށް ވެސް ދޭ 
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SL.CP.1 (Talks about personal preferences) 

 ދއެކްުން  ފޅާކުުރުމަށް އަޑއުެހމުއާި ވހާަކަ  އވ. މބ: ޚިޔލާއާި އިޙސްސާް
 

13 .  

 

 

 

 

 

 

 

 

 

 

 

 ބޭނުންވާ އއެްޗއެް ދީފއަި، ބޭނުންހޭ އަހއަިފި ނމަަ، ބުނާނީ... 

 ހ. ނޫން!     ށ. ނޫން! ބނޭުން     ނ. އާނ!     ރ. އާނ! ބޭނމުެއްނޫން    ބ. ނުބޭނުން  
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SL.LSF.2 (Identifies rhyming words and their sounds.) 

)ފލިކިޯޅި އއެްގތޮް ލފަުޒުތކައާި އޭގެ އަޑުތަ  ހމަަތއަް ފާހގަަކރުުން  ބަހގުެ ގވައާިދާ  ވާހަކއައާި އޑަުއަހާ ތކަެތިން  އް  އވ. ބގހ: ދއަްކާ 
 ފާހަގކަުރނުް( 

 

14. 

 

 

 

 

 

 

 

 

 

 

 

 

 ތސަްވީރާ ގުޅޭ ނމަގުައި ރަނގަޅު ފހާަގަ ލާށވެެ. 

  
 ހ. ނޭނގެ    ށ. ގަސް    ނ. ބޭސް    ރ. ކީސް     ބ. މސަް
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15. 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 ތސަްވީރާ ގުޅޭ ނމަގުައި ރަނގަޅު ފހާަގަ ލާށވެެ. 
 

 ހ. ނޭނގެ    ށ. ގަސް    ނ. ބޭސް    ރ. ކީސް     ބ. މސަް
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RV.CP.2: Reads and rereads text aloud 

 ކބ. މބ: އުމުރާ ގުޅޭ އދަަބީ ތކަތެި ޓީޗަރގުެ އެހގީއަި ބާރށަް ކޔިުން 
 

 . ދރަިވރަު ލއަވްއަި ތިރގީއަިވާ ޖމުުލަތއަް ކިޔއުްވށާެވެ. އަދި ސވުާލކުޮށް ޖވަާބު ހދޯާށވެެ. 16
 

 ވާރެޔޯ ބއޯޓްޯ  
 ކުދިން ކުޅޭ ނާށްޓޯ 
 ތަންދޮށު އޮތް ކާށްޓޯ 
 ކާށި އެޅި މުޅޯށްޓޯ 

 
 
 

 ؟ކާށި އޅަާފައި ހރުީ ކޮން އއެްޗަކަށް 
 

 ހ. ނޭނގެ    ށ. ބޓޯަށް    ނ. ނާށްޓަށް   ރ. މުޅޯށްޓަށް     ބ. ކާށޓްަށް 
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SL.SS.1: (Uses social conventions and agreed rules) 

މއުާޞަލާތު  އެކު  ކމަާ  ކމާިޔާބު  ދއެްކމުގުެ އވ. ހއ:  ވާހކަަ  އެހމުއާި  އަޑު  ބޭނުން  ކުރމުަށް  ހުނރައާި އުޞޫލުތއަް  ކރުުން.   ކުރގީެ 
 )މޖުުތަމަޢުގެ ގިޔމަުތކައާި )ވެލއިުޒް( އއެްބސަްވެވޭ އސުޫލތުއަް ބޭނުނކްރުުން( 

 
17 . 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 އަބަދު ވެސް ކުނި އޅަަން ވާނީ ..... 
 

 ހ. ނޭނގެ    ށ. ބދަގިއެަށް    ނ. ގފިއިްޔަށް   ރ. ކުނވިަށގިަނޑށަް     ބ. ކޓޮަރއިަށް 
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SL.SS.2 (Uses illustrations, simple graphic organisers and different materials to aid 

presentation) 

އުޞޫލތުއަް ބޭނުން ކރުނުް   ކރުމުުގއަްޔއާ، ޚިޔާލއާ، އިޙސުާސް ފޅާުކރުމުުގއަި ވާހކަަ ދއެްކމުުގެ ހުނރައާި އވ. ހއ: މަޢލުޫމާތު ހމާަ 
 )ކުރހެުން އދަި ގރްެފކިް އޮގނައަިޒާ ފަދަ ވސަީލތަްތކަުގެ އެހގީައި ހށުަހޅެުން( 

 

18. 

 "މިއަދު ހާދަ ހނޫޭ!" މި ބުނުމާ އނެްމެ ގުޅޭ ތަސްވީރު ފާހަގަކުރށާެވެ.
 

 

 
 

 ހ 

 
 

 ށ 

 

 
 

 ނ 

 

 
 

 ރ 

 

 
 

 ބ 
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SL.CP.3 (tells information in learned sentence patterns) 

 ދއެކްުން )ތަފތާު ލފަުޒުތކައާި ބަސްކޯޅިތއަް ބޭނުންކޮށގްެން(  ފޅާކުުރުމަށް އަޑއުެހމުއާި ވހާަކަ  އވ. މބ: ޚިޔލާއާި އިޙސްސާް
 

19 . 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 މަނމްައަށް އެހިތެރިވނާް ބޭނުނވްމުުން ބުނެވދިާނެ ޖމުުލއަކަީ... 
 ހ. ނޭނގެ 

 ށ. މަނމްާ! މަށަށް އެހީވދެީބަލަ! 
 ؟ނ. މަނމްާ! އަހަރނެް މަނމްައަށް އހެީވދެެންތަ
 ރ. މަނމްާ! އަހަރނެް މަނމްަގެ އެހީ ބޭނުން. 
 ބ. މަނމްާ! އަހަންނށަް ކއާއެްޗއެް ދީބަލަ! 
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SL.SS.1: (Uses social conventions and agreed rules) 

މއުާޞަލާތު  އެކު  ކމަާ  ކމާިޔާބު  ދއެްކމުގުެ އވ. ހއ:  ވާހކަަ  އެހމުއާި  އަޑު  ބޭނުން  ކުރމުަށް  ހުނރައާި އުޞޫލުތއަް  ކރުުން.   ކުރގީެ 
 )މޖުުތަމަޢުގެ ގިޔމަުތކައާި )ވެލއިުޒް( އއެްބސަްވެވޭ އސުޫލތުއަް ބޭނުނކްރުުން( 

 

20 . 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

  ކއެސްއަި ކިނބިހި އޅެޭ ނަމަ ހދަާނެ ގޮތކަީ.... 
 ހ. ނޭނގެ 

 ށ. މއަްޗަށް ބަލާނީ. 
 ނ. ތިރއިަށް ބލަާނީ. 

 ރ. އަނގމަަތގީއަި އަތް އޅަާނީ. 
 ބ. އަރމިއަްޗަށް ބަލާނީ. 
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RV.LSF.2 Identify all the letters of alphabet (lower/upper) and their sounds: 

ންކޮށްގެން ރަނގަޅަށް  ކބ. ބގހ: ތާނއަިގެ އަކުރުތަކއާި ފިލިތއަް ދެނެގަނެ ލަފުޒުތަކުގއަި އަކރުާއި ފިލިތއަް ތަރުތީބުވެފައި ހުންނަ ގޮތުގެ މަޢުލޫމާތު ބޭނު
 ކިޔއަި ދޭހަކރުުން )އަކުރުތައް ކިޔުން އަދި އަކުރުތަކުގައި ފިލޖިއަިގެން ކިޔުން( 

 

21. 

 

 

 ތސަްވީރާ ގުޅޭ ލަފުޒގުއަި ބޅޮއެް އަޅާށެވެ. 

     ހ. ދދަު      ށ. ދާދި      ނ. ދދިަ      ރ. ދޯދި      ބ. ދދީީ

 

 

RV.CP. 1 View and demonstrate comprehension of visual texts and decoding sounds:  

 ކބ. މބ: ބލަާ ތކަެތި ބލެމުއާި ދހޭަވކާަން ހމާކަޮށދްިނުން )ތސަްވީރު ފަދަ ތަކެތނިް( 
 

  . ކޮނމްެ ތސަްވރީއެްގއަިވާ ނމަުގެ ފެށޭ އަޑު ގޅުުވއަގިެން އުފއަދްާފއަވިާ އާ ލފަުޒު ފހާަގކަުރށާެވެ. 22

 
 

 

 

 

 

   ހ. މާމާ     ށ. މާ     ނ. ދނަޑި      ރ. މާމަ      ބ. މާދމަާ
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RV.CP. 2 View and demonstrate comprehension of visual texts and decoding sounds:  

 ކބ. މބ: ބލަާ ތކަެތި ބލެމުއާި ދހޭަވކާަން ހމާކަޮށދްިނުން )ތސަްވީރު ފަދަ ތަކެތނިް( 
 

ން  ނަން  ތަސްވރީުގ   ދ  . 23 ވ   ލަފުޒު  އުފައްދާފައިވާ  ގުޅުވައިގ   .ފހާަގަކުރާށ 

 

 

 

 

 

 

 

 

    ދޫ .ބ      ކުޑަ . ރ      ކުޑަދޫ . ނ      ނޭފަތް . ށ     މޫނު . ހ

 

 

 

 

RV.CP. 3 View and demonstrate comprehension of visual texts and decoding sounds:  

 ކބ. މބ: ބލަާ ތކަެތި ބލެމުއާި ދހޭަވކާަން ހމާކަޮށދްިނުން )ތސަްވީރު ފަދަ ތަކެތނިް( 
 

  . ކޮނމްެ ތސަްވރީއެްގއަިވާ ނމަުގެ ނމިޭ އަޑު ގޅުވުއަިގެން އފުއަްދފާއަިވާ އާ ލފަުޒު ފހާަގކަުރށާެވެ. 24

 

 

 

 

 

 

 

 

 

 

   ހ. ހގަުޑި     ށ. ފަގޑުި     ނ. ޖަގު     ރ. މަޑި      ބ.ހަރުފަ
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Annex B: English Literacy Assessment Tool 

 

 

 

 

 

 

 

 

 

 

 

 

Literacy Level Readiness Assessment Instrument 
 

 

 

 

 

 

 

Note: This is a teacher administrated instrument to be used at the end of preschool to 

understand children’s readiness to Grade 1 level.  
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SL.CP. 1: Understanding simple instructions (pictorial) 
 

1. The unhealthy food is __________ 

 

 
 

  

A. Not sure B. Burger C. Fruits  D. Egg  E. Carrot 
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SL.CP. 2: Understanding simple instructions (pictorial) 
 

2. Talk with the child asking the following questions. 

 

 

 
 

 

 

 

 . What is your favourite animal?  

 . Why do you like it? 

 . Can you describe it! 

 . What sound does it make?  
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SL.CP.3 (Familiarity with rhymes and how they sound) 
 

3. Choose the word that rhymes with cow. 

 

 
 

 

A. Not sure B. Who  C. How  D. Sow  E. Two 

 

 

 

 

SL.SS.1 (Begins to use polite social language appropriately) 
 

4. You should say ___________when you hurt someone 

 

 
 

A. Not sure B. Thank you C. Excuse me  D. Sorry E. Good 
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RV. CP.1 (Locates some detail in written text, photos, illustrations) 
 

5. In the given picture, the boy is _________in the mosque 

 

 

 
 

 

A. Not sure  B.  Playing C.  Praying D. Prying E. Prowling 
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SL.SS.1 (Begins to use polite social language appropriately) 
 

6. To greet someone, we say…………. 

 

 
 

 

A. Not sure B. Hmm. C. Hello D. Yes  E. Bye 
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RV.CP.4 (Talks about the purposes and meanings found in particular images or visual texts) 
 

7. The boy is ------- 

 

 

 
 

 

A. Not sure B. Sad  C. Happy D. Angry  E. Thirsty 

 

 

 

 

 

WR.CP.2: (match pictures or follow given instructions) 
 

8. Give a few instructions to the child on how to complete the work. Answer the following 

question for the same. 

i. Write your name. 

ii. Draw a line under your name. 

iii. Colour the first letter of your name. 

iv. Draw a sun next your name  
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SL.LSF.2 (Recognises first, middle and last sounds in one syllable words) 
 

9. Choose first two sounds to make 

 

 

 

 

 

 

 

 

 

 

 

 

  

A. not sure B. bo C. fo D. ro E. ra 

 

 

 

10.   Choose first two sounds to make  

 

 

 

 

 

 

 

 

 

 

 

 

  

A. not sure B. bo C. fo D. ro E. ra 
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RV.CP.4 (View and demonstrate comprehension of visuals/ texts) 
 

Let the child read the sentences and answer the questions.  

 

 

Baking Kate 

Kate likes to bake 

She will bake a cake 

She will share her cake with Jake 

 

 
 

 

 

11. What does Kate like to do? 

 

A. not sure B. sing  C. bake  D. jump E. read 

 

 

 

12. What will she bake? 

 

A. not sure  B. a cake C. a cookie  D. a pizza E. a bread 
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SL.CP.1 (Talks about personal preferences) 
 

13. If you don’t like something you say ……………. 

  

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

A. not sure B. yes C.no D. hmm  E. aha 

 

 

 

SL.LSF.2 (Identifies rhyming words and their sounds.) 
 

14. Tick ( ) the correct word    

 

 
 

 

A. Not sure B. Hot C. Pot D. Cot E. Lot 
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15. Tick ( ) the correct word    

 

 

 
 

 

A. Not sure B. Log  C. Fog  D. Dog  E. Jog 

 

 

 

SL.SS.1: (Uses social conventions and agreed rules) 
 

16. You always throw the rubbish in the ___________ 

 

 

 
 

 

A. Not sure B. Kitchen C. Bathroom D. Bin  E. Water 
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SL.SS.2 (Uses illustrations, simple graphic organisers and different materials to aid 

presentation) 
 

17. The best picture for saying ‘It’s hot outside’ is __________ 

 

 
 

 

A. Not sure B. A C. B D. C E. D 

 

 

SL.CP.3 (tells information in learned sentence patterns) 
 

18. You help your mother by saying ___________  

 

 
 

 

A. not sure  

B. I want you to help me    

C. I want to help you  

D. I need help  

E. I need food 
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SL.SS.1: (Uses social conventions and agreed rules) 
 

19. If you cough or sneeze, you should __________ 

 

 
 

A. not sure  

B. look up  

C. look down   

D. cover your mouth  

E. look sideways 

 

 

RV.LSF.2 Identify all the letters of alphabet (lower/upper) and their sounds: 
 

20. Which of the capital and lowercase pairs is NOT correct. 

 

A. Not sure B. rr C. Tt  D. Uv E. Aa 

 

 

 

RV.CP. 1 View and demonstrate comprehension of visual texts and decoding sounds:  
 

21. Make a new word by joining the first sounds of the pictures given. 

             

 

A. Not sure B. Apple C. Dad   D. Duck E. Mad 
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RV.CP. 2 View and demonstrate comprehension of visual texts and decoding sounds:  
 

22. Make a new word by joining the first sounds of the pictures given.  

 

                  

 

 

A. Not sure  B. Snake C. Ball D. Umbrella E. Bus 

 

 

 

RV.CP. 3 View and demonstrate comprehension of visual texts and decoding sounds:  
 

23. Make a new word by joining the first sounds of the pictures given. 

 

       

 

A. Not sure  B. Kite  C. Yo-yo D. Yak  E. Apple 
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Annex C: Numeracy Assessment Tool 

 

 

 

 

 

 

 

 

 

 

 

 

Numeracy Level Readiness Assessment Instrument 

 

 

 

 

 

 

Note: This is a teacher administrated instrument to be used at the end of preschool to 

understand children’s readiness to Grade 1 level.  
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Dimensions Task 

1. Number 

Concept 

1. Show number cards from 1 to 20 and ask the child to identify each 

number. 

2. Show number cards and ask to count in Dhivehi 

3. Show number cards written in both Dhivehi and English, ask to match 

with the number and numbers written in words. 

4. Ask the student to identify the following numbers. Use cut-outs to 

show the numbers  

9, 16, 49, 38, 56 

5. Show groups of objects (e.g., pencils or blocks) and ask, “How many 

are there?” 

6. Counts objects in English up to 20 accurately. 

7. Counts objects in Dhivehi up to 20 accurately. 

8. Provide a set of small objects and ask the child to count aloud. 

9. Ask the student to match the words written in Dhivehi with the correct 

number 

                                                           50 ނުވަދިހަ 

 43 އެއްތިރީސް

 31 ތެޔާޅީސް 

 64 ފަންސާސް

 90 ސައުރަހައޓްި
 

10. Ask the student to match the numbers in words. 

Thirty one  67 

Seventy five   29 

Eighty four                31 

Twenty nine              75 

Sixty seven                                           84 
 

2. Length, Mass 

and Capacity 

11. Understands the concept of “more” and “less.” 

12. Present two sets of objects and ask, “Which group has more?” 

13. Present objects and ask, “Which one is long or short?” 

14. Present two sets of heavy and light items? Ask which one is heavy or 

light? 

3. Positions and 

Directions 

15. Present objects and ask, “which object is on your right and which ones 

are on your left?” 

16. Present 7 items? Ask “Put three items on your right and four items on 

your left?” 
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4. Addition and 

Subtraction 

 

 

 

 

 

 

17. Add the concepts and write the answer 

 

 

 

 

 

 

 

18.  Subtract Objects to write the correct answer  

 

 
5. Mathematical 

process skills 

19. Present two objects, ask “identify three differences?”, “what 

difference do you see?” 

20. Present 8 items. Ask “arrange them according to the shapes?”, which 

shapes are ‘more’? 

21. Present different shapes ask “how many sides do you see in each 

shape? And “Name the shapes?” 

22. Ask the student to write the following numbers in ascending order 

(smallest to biggest).  

23. 9, 2, 15,7 

24. Ask the student to write the following numbers in descending order 

(biggest to smallest)     18, 41, 37, 11 

25. Ask the following: 

You have 30 Rufiyaa. If you bought 5 packets of sweets for 20 Rufiyaa, 

how many Rufiyaa will you have? 

 

 
 



 

50 

 

 


